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ABSTRACT 

of the most outdated foundations of education and social movements is 
the traditional subject-object perspective of transformative 
leadership. Three ways to deal with this dilemma of "decent er ing" the 
subject are as follows: to maintain traditional convictions and 
assumptions, to deny the possibility of any transformative utopia, 
and to elaborate transformation perspectives adequate for present 
societal needs. When the modernist foundation of the transformation 
of the object by the subject was in crisis, poststructuralists 
proposed the dissolution of the subject. They stated that any 
orientation to transformation is a wrong perspective because no one 
knows what is good or bad, right or wrong. Adult education has 
transformation as its essential aim. Postmodernism is, in the field 
of adult education, principally an attack on transformational 
perspectives. Like pos t s tructural i sm and postmodernism, the Theory of 
Communicative Action (TCA) is a reaction to a crisis of traditional 
modernity. Instead of the postmodernist proposal of the dissolution 
of the subject, TCA makes the resourceful contribution of 
communicative rationality grounded in int ersub j ect i vi ty . Therefore, 
TCA reinterprets modernity from the philosophy of subject with a new 
understanding of modernity grounded on communicative rationality and 
the justification of belief through consensual validity. (Contains 21 
references.) (YLB) 
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In the new historical and sociocultural context, one 
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INTRODUCTION 

In the 21st century. Adult Education will have an important explosion of participation 
(Unesco 1996). Its new dimensions and its key influence in the information society (Castells 1993) 
is demanding much more substantial foundations. The study of Adult Education (AE) cannot 
continue in its ghetto, isolated from both the educational and the social science communities. In 
some countries, the study of AE is being taken seriously by those science communities and such 
processes make the field of AE to be also taken seriously by the wide society. This paper tries to 
make a contribution founding the study of issues, roles and learning tasks of AE on the present 
developments of social sciences and on the practices of popular adult education promoted by 
Center of Research for Education of Adults (CREA). 

TRADITIONAL MODERNITY IN THE FIELD OF ADULT EDUCATION 

Modernity is the process of rationalization which allows humanity to transform itself 
following universal principles rooted in human constructions like progress, freedom, equality or 
justice. 



As traditionally understood, modernity was based on the division and relation between the 
subject— one who transforms— and the object— one who is transformed. In the field of education, 
the subject can be the teacher and the object the student. In the field of politics, the leader or the 
party can be the subject and the citizens or workers the object. 



We have two different concepts in this understanding, which prevailed until the late 70s: 
indoctrination and conscientization. In the conservative concept of education as indoctrination, 
the subject-teacher transforms the object-student. In the revolutionary concept of education as 
conscientization, the subject-educator transforms the learner-object into learner-subject. 
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It has been nearly twenty years since Freire abandoned using his concept of 
conscientization. Nevertheless, many followers have been abusing this concept in relation to the 
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three levels of consciousness: magic, naive and critical. Being at the magic or naive levels meant 
being an object. Being at the critical level meant being a subject. Learners were usually considered 
as Situated at the magic or naive levels, the liberating educator at the critical level of 
consciousness. 

In the traditional modernist perspective, adult educators used to think that they knew 
what was right and good. To make this clear, I will introduce three examples. These were 
common issues in European adult education practice during the seventies. 

a) Participants in AE used to have debates on personal and collective issues in such 
fields as sexuality or politics. For instance, options like "virginity-fidelity" or "sexual liberation" 
were widely discussed. 

b) There was a strong debate on curriculum, on such topics as "more teaching" or "more 
dialogue." 

c) There was a reproductionist reading of the text. This reading assumes that the teacher 
had the right interpretation. 

Adult educators used to think that we knew the best options. In some cases, we tried to 
teach the best options to our students. Alternatively, we tried to promote a dialogue in order that 
the students could arrive at the best solutions. Either way, the adult educator made the decision of 
which was the current option. 

In the last two decades, society has changed. In the new historical and socio-cultural 
context, one of the most outdated foundations of education and social movements is precisely this 
traditional subject-object concept of transformative leadership. 

Actually, no one social theory maintains the idea of the subject transforming the object, 
but most social theories participate in "decentering" the subject. We have (at least) three ways to 
deal with this dilemma: 

- To dogmatically maintain traditional convictions and assumptions. In this case, there will 
be two major problems: a distancing of educators from participants in adult education and a 
distortion of original emancipatory intentions of adult education. In the late seventies, many adult 
educators and agencies, misunderstanding the spirit of Freire's ideas, were, in fact, indoctrinating 
their students. 

- To deny the possibility of any transformative utopia. In the eighties in Southern Europe, 
we had experienced an intense undermining of critical thought, including its implications for adult 
education. The new Nietzscheanism, principally in the genealogical (Foucault 1969/1976), 
deconstructionist (Derrida 1967/1976) and postmodernist (Lyotard 1979/1984) approaches 1 has 



1 Postmodernism was developed in Europe (This conception is not less European, 
white and male than modernism). Postmodernism was grounded in the works of 
Nietzsche. Later, a diverse set of developments were developed with the same label 
of postmodernism in North America. In this paper, I am referring to European works. 
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